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Abstract: Most teachers learned to plan lessons based on the PPP model. This workshop will discuss its effectiveness by taking participants through a demonstration to show how the PPP model differs from the TBL model. Similarities between the two models are also discussed, and participants can experiment with their classrooms to find out what works best for them.
Presenter: 
Jennifer M. Herrin, M.A., Central New Mexico Community College; Email: jherrin@cnm.edu
Date: 

February 21, 2009
Time: 

10:00-11:00am
Place: 
Albuquerque Main Library 501 Copper NW (Community Room)
1. What is PPP? What is TBL?
2. Participants find a partner.  [TBLs (teal) and PPPs (pink)]

3. PPP (Presentation-Practice-Production) Lesson:

· What forms are Ss using? 

· Is motivation low or high? 

· Are Ss focusing more on fluency or accuracy? 

· Are Ss focusing on meaning or form?

1. Presentation – Give Ss vocabulary and give them forms

2. Practice – Ask Ss to practice asking questions with T
3. Production – Ask and answer questions with a partner
4. TBL (Task-based Learning) Lesson

· What language forms are Ss using?

· Is motivation low or high? 

· Are Ss focusing more on fluency or accuracy?

· Are Ss focusing on meaning or form?
1. Pre-task – What kinds of office supplies do we see?

2. Task cycle – 

1. Task: Find differences

2. Planning: Write 3 differences

3. Report: Tell the class one difference

3. Language Focus: What forms did we use? 

6. Review TBL & PPP Models on OHT

· Where is the language focus?

· Which model most closely represents authentic language? TBL or PPP?

· What is a task?


· Willis’ definition:  A goal-oriented communicative activity with a specific outcome, where the emphasis is on exchanging meanings not producing specific language forms.  (Willis 1996)
7. Which one would work best for you – why?

· TBL: language comes from the task

· PPP: exercise comes from the language
8. Food for thought: Look at sample lessons on p. 7 – at what point in the lesson would you plan the “language focus”?
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1. I am observing a PPP lesson. 

2. Check ( or write your answers below.
	Is motivation . . . 
	Are students thinking more about . . . 
	Are students thinking 

more about . . . 

	Low?
	High?
	Correctness?
	Fluency?
	Form?
	Meaning?

	
	
	
	
	
	

	What phrases are the students using?


	

	



-------------------------------------------------------------------------------(
Observation Form 
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I am observing a TBL lesson

2. Check ( or write your answers below
	Is motivation . . . 
	Are students thinking more about . . . 
	Are students thinking more about . . . 

	Low?
	High?
	Correctness?
	Fluency?
	Form?
	Meaning?

	
	
	
	
	
	

	What phrases are the students using?
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TBL vs. PPP
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Characteristics of TBL compared to PPP
	TBL
	PPP

	1. Teacher: holds back; job is to select and sequence tasks
	a. Teacher: presents a specific form and conducts practice 

	2. Focus: on communication task (meaning)
	b. Focus: on presentation; Ss should then practice it correctly (form)

	3. Fluency to Accuracy: Planning and Language focus is after the task 
	c. Accuracy to Fluency??

	4. Context: Task gives context
	d. Context: invented to accommodate target form

	5. Integrated skills: Holistic language experience (multi-skills)
	e. Discrete form: Aim is to produce form correctly

	6. Choices: Ss are “free” to use language learned from other lessons and/or other sources to complete the task
	f. Limited choices: Ss are to use form to complete task or activity; However, Ss can complete task without newly presented form

	7. Natural: Built in attention to Fluency & Accuracy (Task to Reporting)
	g. Artificial: Low motivation to be accurate except to please T; little true “free” practice takes place

	8. Real world: Can encourage coping strategies and creativity
	h. Vacuum: Discourages Ss from experimenting and working things out for themselves

	9. Learner Independence: Ss learn to notice features in language
	i. Learner Dependence: S looks to T to learn form

	10. Language exposure: rich & varied 
	j. Language Exposure: Limited 

	11. Flexible: Can more easily meet needs of multi-level classes
	k. Inflexible: Goal: repeat, manipulate, apply

	12. Follow-up: T can see what knowledge Ss have and what they need instruction on
	l. Follow-up: T can think that Ss have learned form and are able to use it, when they really can’t


Transcript of recording of native speakers: ‘Find the differences’ activity
	1. Louise
	OK, do you have a . . . 

	2. Rosanne
	So we just keep asking each other…

	3. Louise
	OK, you have a dictionary in the right hand corner?

	4. Rosanne
	Yes.

	5. Louise
	Plus two other books?

	6. Rosanne
	We’re not supposed to look at the picture!

	7. Louise
	Oh, we’re not supposed to look at the picture!

	8. Rosanne
	OK, so do you have a lunchbox?

	9. Louise
	Yes.

	10. Rosanne
	Or a toolbox?

	11. Louise
	Yes, yes.

	12. Rosanne
	OK.

	13. Louise
	Do you have a cup of coffee almost gone on the left hand side in the corner …up?

	14. Rosanne
	Yes, I do.  Do you have a lamp on the left side?

	15. Louise
	Yes, I do. Str…Oh go ahead.

	16. Rosanne
	Do you have glue?

	17. Louise
	Yes.  Do you have a telephone on the left-hand side?

	18. Rosanne
	Yes, I do.  

	19. Louise
	Scissors?

	20. Rosanne
	Yes.

	21. Louise
	On the left?

	22. Rosanne
	Yes.

	23. Louise
	And do we have our typewriter in the middle?

	24. Rosanne
	Yes. Is there a letter in your typewriter?

	25. Louise
	Yes there is.

	26. Louise
	Do you have a letters-in and a letters-out box?

	27. Rosanne
	Yes, I do.  Do you have a notebook with the spirals on top?  On the side of the typewriter?

	28. Louise
	Oh I see.  Yes I see it.  Yes, I do.  Two pencils up above?  Or pens, whichever…

	29. Rosanne
	A pen.  I only have one pen.

	30. Louise
	OK.  So there are two on this picture… and one on yours.

	31. Rosanne
	OK. Do you have 8 stamps?  Seven together and one separate?

	32. Louise
	Oh, I have… how many do I have? 13 together and 3 separate.

	33. Rosanne
	OK, so the stamps are different.  Do you have two folders to the right of the spiral or steno notebook?

	34. Louise
	Oh, you have two?

	35. Rosanne
	I have two.

	36. Louise
	I have 5.

	37. Rosanne
	OK.

	38. Louise
	How about a bucket underneath the desk?

	39. Rosanne
	With trash?

	40. Louise
	Yes.  Oh is that what that is? I thought it was maybe… someone was mopping the floor or something…

	41. Rosanne
	In the drawer there are some paper clips.

	42. Louise
	OK. I have that.  And in the other drawer…

	43. Rosanne
	11 paper clips?

	44. Louise
	OK.  Approximately.  Yeah, I’m sure that must be the same.  And the left hand drawer ..?

	45. Rosanne
	It looks like a marker.

	46. Louise
	How many markers do you have?

	47. Rosanne
	One.

	48. Louise
	OK.  There are 3 in this one.  And what about the string?  Do you have a string in there?

	49. Rosanne
	Yes.

	50. Louise
	OK.


A: Lesson for Children / Topic: Canada
Objectives:

· Familiarize Ss with Canada

· Give Ss practice copying words and recognizing words

· Teach Ss new vocabulary

Task 1: Ss call out words related to what they know about Canada (listing) – T write the words on the boards

Task 2: Ss are given a handout with a list of animals – in pairs the Ss write two groups of animals, one group of Ukrainian animals and one group of Canadian animals. When Ss are finished, the T checks the two groups on the board as Ss call out the answers (ordering & sorting)

Task 3: Ss are shown two pictures: one of a Ukrainian scene and one of a Canadian scene. They call out sentences comparing the two pictures. (comparing)

Task 4: Ss are shown a flag of Canada and asked to copy it onto their paper using colored markers; they are encouraged to add animals and other symbols around the flag to enhance it. (creative task)

Homework: Ss finish their flags to be hung up in the classroom during the next class.

B: Lesson for University Students / Topic: Tourism
Objectives:

· Familiarize Ss with interesting places in their vicinity

· Give Ss useful language for making recommendations

Task 1: Ss individually make lists of all the places that someone living in Kyiv could visit over the weekend; the T asks Ss to call out their lists to write them on the board. (listing)

Task 2: Ss are asked to look at the board and add the places to their list that they didn’t write in their brainstorm. Then Ss do the line activity in which they share all the places they have been and what they did there. If they haven’t been to any of the places, they can talk about which they would like to visit. (comparing & sharing personal experiences)

Task 3: The T explains that a friend who has just moved to Kyiv from the US is looking for places to go on the weekends. In groups, Ss talk about the top 5 places this friend should visit and why. They write their 5 choices on a poster and a representative of each group presents to the class. (ordering & sorting / problem solving)

Task 4: Ss work individually to write a short letter to this friend introducing him/herself and writing the recommendations that the group decided on. (creative task)

Homework: Ss go to the internet to print out some supplementary information to enclose in their letter

C: Lesson for University Students / Topic: Learning Strategies
Objectives: 

· Ss will learn about strategies of how to be a good learner

· Ss will identify what works best for them

Task 1: T asks Ss to make a list of things they do to learn better. Give them some examples before they start. After a couple of minutes, the T stops them and elicits the ideas to be written on the board (listing)

Task 2: Ss get into pairs and choose and write down the 5 most useful strategies from the board (ordering & sorting)

Task 3: Two pairs meet up to form a group of 4 – they compare lists; Ss report to the class about which items were similar on their lists and which were different. (comparing)

Task 4: Ss listen to a recording of successful people talking about their own learning strategies. Ss listen twice, the second time taking not of which strategies mentioned on the tape are similar to the ones that were student-generated on the board. (comparing)

Task 5: The T elicits from the Ss whether a strategy listed on the board was mentioned or not. Then the Ss listen again (comparing)

Homework: Ss complete a learning contract to be handed in the next class. This will have 3 ways they plan to enhance their learning and how frequently they plan to do them.

D: Lesson for Students of Business English / Topic: Small Businesses
Objectives: 

· Ss learn to identify types of small-businesses in Ukraine

· Ss discuss feasibility (SWOT: Strengths, Weaknesses, Opportunities, Threats)

Task 1: After the T elicits what the Ss know about the definition of “small business”, a working definition is provided. 

Task 2: Then in small groups, Ss brainstorm a list of small businesses that they have had some experience with (places they shop, businesses they have owned, businesses their friends are involved in, etc.) (listing / sharing personal experience)

Task 3: A representative from each group shares a summary of what was discussed; these ideas are written on the board. The T will review the ideas eliciting whether or not each item truly fits the definition of “small business” keeping only those items that fall under “the “small business” category. Groups again form to go through the list generated and decide how successful this business idea is or could be in Ukraine. For each idea, they need to write advantage and disadvantages. (comparing)

Task 4: Each group selects the idea with the most advantages and tries to analyze it further. Through out-of-class interviews, research, and Internet searches, they find out how easy or difficult this idea would be to legalize. Each group compared information and completes an SWOT table (Strengths, Weaknesses, Opportunities, Threats) to be presented to the class. (problem solving)

Homework: Ss search the Internet for organizations that help develop small business in Ukraine and present them to the class.
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