Error Correction: 
Breaking bad habits without breaking spirits
Abstract: We want our students to be fluent, so we strive to create interesting meaning-focused activities for them to practice real-world language. However, how can we be sure that we are also focusing on language correctness and helping them become more accurate? This workshop will present some ways to help effectively draw students’ attention to their mistakes.
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1. Give Error Terminology Quiz

2. Historically, 

· all errors were corrected immediately; Is this effective?
· The next phase in teaching was that in the mid to late 1970’s a focus on fluency was popular, without much attention to accuracy; Is this effective?


3. What happens…

· If too many “green lights”, (Fossilization can occur 

· If too many “red lights”, (Shut-down can occur


4. Some questions to consider about giving feedback on errors/mistakes

· When a S produces an incorrect form, should the S be corrected?

1. Is it global or local? 
(“The different city is another one in the another two.” vs. 
“New York has a lot of high buildings.”)

2. Is it a mistake or error? How can we know?

3. How fragile is the student? How high is the affective filter?

4. Treat or ignore?

5. Immediately or later?

· By whom should the S be corrected?

1. by the teacher?

2. by a peer?

3. by the student him/herself? (self-correction)


5. What is the Natural Order Hypothesis for language acquisition? 
What is the Teachability Hypothesis?
6. Typical classroom example (See Figure 1)
7. Pairs: 

· How do you like to be corrected as a language learner? In speaking and writing?

· Is this what you do (or want to do) with your students?

8. Some opinions of how some learners like to be corrected when learning a new language

· “I don’t like it when I’m interrupted while I’m speaking”

· “I like for the teacher to explain my errors to me after I’m finished”

· “I like it when I get the chance to correct my mistakes before the teacher tells me the right answer”

· “In writing I like for the teacher to tell me what kind of error I made, so that I can try to correct it myself”

· “If I don’t know the correct form, I like for the teacher to tell me”

· “I like for the teacher to first pay attention to my meaning and not control my form so much”

9. Review “typical example” – where could we make changes?


10. Some ideas encouraging self-correction ( and noticing.

· Giving feedback on speaking(
1. Ignore the error/mistake – S may correct him/herself!

2. Recast, for example: (works 20-25% of the time)
S: I “goed” to my country house this weekend.

T: Oh, you went to your country house yesterday?

S. Yes.  I went there.

3. Ask for clarification: “What did you say?” “I didn’t understand what you said.”

4. Repeat a sentence the student has just said, with rising intonation up to the point of the mistake, and wait for the student to self-correct; if the student can’t self-correct, ask for other Ss to help.

5. Move your hand indicating that an error has occurred and the S should change something; let the S try to self-correct.

6. Record the activity (on video or audio cassette) and ask Ss to listen and see if they can identify and correct their own errors and/or those of peers. Audiojournals work well for this.

7. While Ss are in group/pair work T makes notes of ‘key’ errors, for example, those made by several students or those relating to a recent teaching point; allow them to self-correct, or use them to formulate a game for the next class. (See Figure 2)
(adapted from Hedge 2000)
8. Give positive as well as corrective feedback!

· Giving feedback on writing(
1. For writing papers, give Ss opportunities to revise their drafts working on meaning first; do editing later in the process. Comments like: “I don’t understand this part.” or “Could you be more clear here? I am confused.”

2. Consider using a color other than red

3. Use checklists for peer and self evaluation before handing work in (see Figure 3 – Checklists)
4. When treating local errors, 

· indicate the problem by underlining the problem inviting the S to self-correct (see Figure 4 – Student Sample) or

· locate the error and give it a symbol representing the type of error (see Figure 5– Symbols) or

· indicate in the margin that there is a certain kind of error for the S to find and correct. (adapted from Hedge 2000)
5. Comment about a recurring problem: “Check your past tense.” “Be sure you have transitions.” This will give Ss a chance to identify their own problem areas.

6. Consider giving oral feedback through conferencing or audiojournals

7. Always give positive feedback first before corrective feedback!


· Check quiz: Who do you want to correct it? Teacher? Peer? You?


· (Final comments: 

1. “It seems quite clear that students in the classroom generally want and expect errors to be corrected. (However) what we must avoid at all costs is . . . correction that is viewed by learners as an affective red light – devaluing, dehumanizing, or insulting them.”.” (Brown 2001, pp. 290-1)

2. Try to allow Ss to “self-correct” first
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Figure 1: Example of a Teacher Correcting a Student; How could it be better?

	Typical Classroom Example
	How could it have been done differently?

	· After pairs interviewed each other, each S was retelling the routine of his partner.

· One S was leaving out all articles when speaking, “My partner wakes up in morning…”

· T interrupted him: “Now remember in English we use articles, the or a…” 

· S said: “OK” – then continued to speak without articles, “He reads newspaper…” 

· T stopped him again, reminding him of the grammar point and writing ‘the’ on the board.
· Later when Ss wrote a story on the board they left out the articles. T wrote them in. 


	(local or global error – should it be treated?)

(When to correct?)

(Was it an error or mistake?)
(When to correct? Could T use something other than voice to correct? Should T take notes and wait till the end?)

(Who should correct? Should we let the Ss try to correct their own work?)

(Is this a teachable moment? How high is the affective filter?)


Figure 2: Written notes during group speaking task
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Figure 3: Sample Checklist
(Activity: Draft Checklist
Date:__________________

Writer’s Name:____________________

Editor’s Name:_______________________

	Category
	Editor’s check 

Y=yes

N=no
	Self check

Y=yes

N=no
	Editor's comments

	Title Page

	· The essay has a clear title that is capitalized properly 
	
	
	

	Introduction

	· The introduction gets the reader's attention (hook)
	
	
	

	· The background information defines, explains, or gives facts that stay with the topic.
	
	
	

	· There is a clear thesis statement at the end of the first paragraph that tells the reader what the article is about 
	
	
	

	Body

	· There is a clear topic sentence at the beginning of each body paragraph that tells what the paragraph is about 
	
	
	

	· There are clear supporting sentences in each paragraph that relate to the topic sentence (topic sentence = first sentence in the paragraph)
	
	
	

	Conclusion

	· The conclusion begins by restating the thesis statement from the first paragraph
	
	
	


Figure 4: Student Writing Sample 
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Figure 5: Symbols useful for indicating errors/mistakes in written work:
[image: image4.jpg]Figure 9.1 An example of a coding system for corvecting written work

WF
WF  wrong form: ‘the best will be its achievetnents
WW  wrong word: patient, funny and kindly "
T wrong tense:  in the last few weeks you didn't have much fun

A something is missing:  You arrived in Brightonthe Tt
Sp  wrongspelling: confortable ¥
WO wrong word order:  You haven't seen [yet] London

P wrong punctuation:  Look out, i

v wrong verb form:  The Titanic sunk very quickly

1/ new paragraph needed:

g not necessary: John came in and@sat down

(¥ You don't need a new sentence.

Join up the ideas
? I don’t understand what you're trying to say.

s This isnt quite right: it needs clearer
expression (usually the teacher provides an
alternative)

[ ] This part needs to be re-arranged or reworded.

1 You really should know what's wrong here
because
— we've just done it in class.
— I've told you so many times.




(From Hedge 2000, p. 316)

[image: image5.jpg]1'd like +o ook other Lood

Dor't be afrau‘{ / q
L Iike swirmmi % T buld My house.
T +ktake care of %\ \ mom +gach me how
[

M
_mx[ 3mrodpa CVe"yday\ | -?vKSeW_ .
__Lﬂ‘f'h‘ink the Streefs are | Z«refa;:ai my qrandpg
- rrlb’e, (N M\/ Coun-'—r\/l ‘“] ‘ a be I
T can make decoratins. E\ T think 30 m.;»;!uct,

-ﬁqe\/ are Single . can Jrfvza;‘:e 49 the us

T like + do Arts and Cran%]“ wéb\\:encwi only S0 @ few words

Ove doy I used & boat ,and | e
f epm‘ \I-Flowers in & Vase. | \J04 can use & ma(hrme'
T sad I can, but T dord Iike "”i@;_rn Tilinois, all the Fime
— hawe 4o drive 1o work. |~ w5 SHow.
o ving in a liftle 4own. | Frey=hu ‘
’TLA Waaa\z:, cese. but if’s much T nave been fake oar | of
“Viftorent Hrap here, | Ty brother omd SUSTET
wasn't heah‘hy. T am only drive a standara.

, moyn \
ﬁ“n\/drwe, from here to my howse I 10ve paint.
and £rom mJ house +o here . 1 cant Pakkmg_




 Quiz: Error Correction Terminology 

(Choose the correct terms from the box at the bottom of the page and match them to the correct definitions)


1. _____________: An emotional level in a learner that can be ‘raised’ or ‘lowered’ depending on such factors as motivation or anxiety, and this influences learning. A lower level, it is claimed, leads to better learning.

2. _____________: To do with an individual’s mental processes.

3. _____________: Errors which prevent a listener from understanding a message, and so obstruct communication.

4. _____________: Errors which relate to only part of a message and do not prevent comprehension.

5. _____________: Incorrect language output caused by affective factors, for example tiredness, distractions, carelessness, or environmental factors, for example responding to partly heard messages.

6. _____________: The claim that certain features of a language, for example grammatical morphemes such as third person ‘-s’, are acquired in a particular order.

7. _____________: This occurs when the learner pays conscious attention to an item of language.

8. _____________: Faulty language which stems from incomplete or incorrect knowledge of English. 


9. _____________: The claim that second/foreign language learners will not acquire a new structure until they are developmentally ready to do so.

10. _____________: When a mistake/error becomes a habit of speech in a second language learner.  This happens especially when the error does not interfere with communication, and hence, the speaker does not get corrective feedback. 
	Teachability Hypothesis

noticing

cognitive

errors

global errors
	Natural Order Hypothesis

fossilization

affective filter 

mistakes

local errors
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